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National Longitudinal Study of Adolescent to Adult Health
Academic Transcript Social Studies and Civic Coursework Data

INTRODUCTION

Add Health’s ATRCVC data file consists of Academic Transcript data related to Social Studies and Civic Coursework.
These data provide information on high school social studies courses taken by Add Health participants, with a specific
focus on those courses that develop the skills, knowledge, and attitudes needed for civic participation. By coding
courses using the definition of social studies offered by the National Council on Social Studies and course content which
is supported in the literature as important for future civic participation, this database offers the opportunity to examine
civic education in relation to individual, school, and neighborhood characteristics in adolescence as well as life
outcomes into adulthood. Provided indicators of exposure to experiential learning opportunities, service learning,
opportunities for political skills development, and open discussion of controversial social and political issues may explain
levels of civic participation in later life (Campbell, 2008; Kahne, Chi, and Middaugh, 2006; Kahne, Crow, and Lee, 2013;
Kahne and Sporte, 2008; Langton and Jennings, 1968; Niemi and Junn, 1998;Torney-Purta, 2002).

Documentation Structure

This document includes this INTRODUCTION, a DATA DICTIONARY describing the course variables available and
their construction, a SOURCE DESCRIPTION of the data source used in the assembly of this data file, a standard
CODEBOOK reporting variable values and frequencies, a list of references, and an Appendix.

Data Form

ATRCVC is a course-by-student-level file. Each student has multiple records, one for each course on their transcript
identified as a social studies course. The file includes 93,651 observations. It is important to note that if a student does
not have a social studies course on her or his transcript, they do not appear in this data set.

Variable Naming Conventions
With the exception of AID, all variables in this data file adhere to the following nomenclature:

e 1% 2M and 3 characters — Refer to the Academic Transcript source (ATR).
e 4™ 5" and 6" characters — Identify the specific topic of interest: Social Studies and Civic Courses (CVC).

e 7™ and 8" characters - The final two unique digits, ranging from range from (01) to (08), distinguish the eight
variables comprising this data file.

DATA DICTIONARY

Variable Construction

According to the National Council for the Social Studies’ (NCSS), social studies is: “...the integrated study of the social
sciences and humanities to promote civic competence. Within the school program, social studies provides coordinated,
systematic study drawing upon such disciplines as anthropology, archaeology, economics, geography, history, law,
philosophy, political science, psychology, religion, and sociology, as well as appropriate content from the humanities,
mathematics, and natural sciences. The primary purpose of social studies is to help young people make informed and
reasoned decisions for the public good as citizens of a culturally diverse, democratic society in an interdependent world”
(2010). This definition was applied to the Classification of Secondary School Courses (CSSC) to determine which
courses would be considered social studies courses. While most of the courses that were designated as social studies
fall under the social studies subject area (STUB0400) according to the Secondary School Taxonomy (U.S. Department
of Education, 1999), the classification includes some courses from other subject areas that fit the NCSS definition of
social studies.

Extant literature in civic education, social psychology, and developmental psychology guided the creation of the
following course categories:

o Experiential Learning (Kahne et al., 2006; Niemi and Junn, 1998): This category includes courses that include
“learning by doing.” Content of these courses is active and participatory. Courses include simulations, role
playing, field trips, and field experiences.

e Service Learning (Billig, Roote, and Jesse, 2005; Feldman, Pasek, Romer, and Jamieson, 2007; Kahne et al.,
2006; Kahne et al., 2013; Kahne and Sporte, 2008; Pasek, Feldman, Romer, and Jamieson, 2008): This
category includes courses which combine classroom instruction with community service to address a need in
the community. Ideally, service learning courses include a reflection component, however, we are unable to
discern this from course content descriptions.

e  Civic Skills Development (Feldman et al., 2007; Gould, 2011; Pasek et al., 2008; Verba, Schlozman, and Brady,
1995): This category includes courses that focus on developing intellectual and participatory civic skills.
Intellectual and participatory skills “encompass knowing how to identify, assess, interpret, describe, analyze,




and explain matters of concern in civic life”, and include critical thinking, perspective taking, interpreting and
critiquing media, expressing opinions, and identifying public problems (Campaign for the Civic Mission of
Schools, quoted in Baumann, 2015). Participatory skills “encompass knowing how to cope in groups and
organizational settings, interface with elected officials and community representatives, communicate
perspectives and arguments, and plan strategically for civic change” and include public speaking, using
electoral and non-electoral means to express political opinion, and working in groups (Campaign for the Civic
Mission of Schools, quoted in Baumann, 2015).

e Social and Political Issues/Problems of Society (Campbell, 2008; Feldman et al., 2007; Hess, 2002; Kahne et
al., 2013; Kahne and Sporte, 2008; Niemi and Junn, 1998; Pasek et al., 2008; Torney-Purta, 2002): This
category includes courses that focus on contemporary social and political issues and current events.

e Historically Marginalized Groups (Erikson, 1968; Lay, 2007; Haste, 2004; Hogg, Terry, and White,1995; Tajfel
and Turner, 1979; Torney-Purta, 2002; Zirkel, 2002): This category includes courses which focus on racial and
ethnic minorities and women in the United States.

e American History (Gibson and Levine, 2003; Stearns, 1998): This category includes courses which focus on the
social, political, and economic development of the United States. The category includes survey courses, as well
as courses focused on particular time periods or regions.

e International/Multicultural Studies (Gibson and Levine, 2003; Torney-Purta, 2002): This category includes
courses which focus on the history, society, politics, economy, or culture of geographic regions outside of the
United States. The category includes courses focused on international affairs and global issues.

e Political Knowledge Development (Delli Carpini and Keeter, 1996; Galston, 2001; Niemi and Junn, 1998;
Torney-Purta, 2002): This category includes courses in government, political science, and public policy which
are focused on developing knowledge of principles, procedures, processes, institutions, rights, and other
information about the political system.

Deductive coding of the course titles, alternative titles, and descriptions, was used to categorize each social studies
course into one of these mutually exclusive categories based on the primary focus of the course. To ensure consistency
with the social studies course variables that were created by AHAA (available in the Add Health EDUHIS data file), an
additional category of “other social science or humanities course” was added, in order to code all courses that fit with the
NCSS definition of social studies (coded using the created categories) and all other courses that were identified by the
Secondary School Taxonomy as social studies courses (coded as “other social science or humanities”). Additionally,
indicator variables were created for experiential learning, civic skills development, and social and political issues, to
capture those courses which contained this content, but not as the primary focus. Analysis of inter-rater reliability
indicated substantial agreement among coders in all course categories; see the Appendix.

Variable Description

ATRCVCO1

Primary course content of social studies course listed on transcript. 1: Experiential Learning; 2: Service Learning; 3:
Civic Skills Development; 4: Social and Political Issues/Problems of Society; 5: Historically Marginalized Groups; 6:
American History; 7: International/Multicultural Studies; 8: Political Knowledge Development; 9: Other
Humanities/Social Science. Category 9 is intended to ensure this data file is consistent with the Add Health EDUHIS
data file.

ATRCVCO02

Social studies course contains experiential learning. This variable has two values: 0, which indicates the course contains
no experiential learning and 1, which indicates the course contains experiential learning. Courses where the primary
focus is experiential learning (coded as category 1 for the variable ATRCVCO01) have a value of 1 for this variable, as well
as courses in other categories that contain experiential learning opportunities.

ATRCVCO03

Course contains civic skills development. This variable has two values: 0, which indicates the course contains no civic
skills development and 1, which indicates the course contains civic skills development. Courses where the primary focus
is civic skills development (coded as category 3 for the variable ATRCVCO01) have a value of 1 for this variable, as well
as courses in other categories that contain opportunities for civic skills development.

ATRCVCO04

Course contains social and political issues/problems of society. This variable has two values: 0, which indicates the
course does not contain social and political issues and 1, which indicates the course contains social and political issues.
Courses where the primary focus is social and political issues/problems of society (coded as category 4 for the variable
ATRCVCO01) have a value of 1 for this variable, as well as courses in other categories that contain social and political
issues.

ATRCVCO05

Individual unique courses represent less than 0.01% to 12.27% of cases. This variable indicates that the course

represents more than 5% of cases, and is therefore considered a standard social studies course. Five individual courses
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are considered standard social studies courses in this dataset. Together these courses constitute 42.8% of all cases,
and offer one option for researchers to construct a comparison group.

This variable has two values: 0, which indicates the course is not a standard social studies course and 1, which indicates
the course is a standard social studies course.

ATRCVCO06
This variable lists the number of Carnegie credits the student earned for taking the course. This variable ranges from
0-27.

ATRCVCO07

This variable lists the grade level in which the student took the course. This variable is taken directly from the Add Health
EDUCOURS data file, and has the following values: 9, 10, 11, 12. Some students have different grade levels listed for
courses taken in the same academic year.

ATRCVCO08

This variable indicates the academic level of the course. This variable is taken directly from the Add Health EDUCOURS
data file, and has the following values: 1, 2, 3, 4. The value 1 indicates an honors course; 2 indicates a regular course; 3
indicates a remedial course; and 4 indicates an Advanced Placement (AP) or an International Baccalaureate (IB)
course.

SOURCE DESCRIPTION

This data uses Academic Transcript data collected and coded by the Adolescent Health and Academic Achievement
Study (AHAA), an ancillary study to the National Longitudinal Study of Adolescent Health. In 2001-2002, the AHAA
collected high school transcripts for approximately 12,000 Add Health participants that were part of the Wave |1l sample.
The Adolescent Health and Academic Achievement Study used the Classification of Secondary School Courses
(CSSC) to code these transcripts. The Classification of Secondary School Courses (CSSC) was designed in 1982 for
High School and Beyond (HS&B), and was used in the National Educational Longitudinal Study of 1988 (NELS), and all
of the National Assessment of Educational Progress (NAEP) High School Transcripts Studies (HSTS). AHAA followed
the procedures used by NCES to code transcripts and trained coders using training materials from the 2000 NAEP High
School Transcripts Study (Muller et al., 2007). The AHAA coders used extensive information on course content from
schools to code transcripts (Muller et al., 2007).

For more information on the AHAA, including study design, the relationship between AHAA and Waves of Add Health,
and data coding procedures, please consult the AHAA website (http://www.laits.utexas.edu/ahaa/) and the User
Documentation for the Add Health Education Data (Riegle-Crumb, C., Muller, C., Frank, K., and Schiller, K.S., 2005).

ACKNOWLEDGEMENTS

This study uses the transcript data collected by the AHAA. In addition to the Add Health acknowledgment, researchers
using this data file should include in each written report or other publication based on analysis of this data, the following
statement:

The AHAA study was funded by grants from the National Institute of Child Health and Human Development (01
HD40428-02) to the Population Research Center, University of Texas at Austin, Chandra Muller (PI), and from the
National Science Foundation (REC-0126167) to the Population Research Center, University of Texas at Austin,
Chandra Muller and Pedro Reyes (Co-Pl).

REFERENCES

Bauman, P. (2015). Just Exactly What is Civic Education? Retrieved from:
https://www.ecs.org/just-exactly-what-is-civic-education/

Campbell, D.E. (2008). Voice in the Classroom: How an Open Classroom Climate Fosters
Political Engagement Among Adolescents. Political Behavior, 3, 437-454.

Billig, S., Root, S., and Jesse, D. (2005). The Impact of Participation in Service Learning on High School Students’ Civic
Engagement. CIRCLE Working Paper 33. The Center for Information & Research on Civic Learning &
Engagement.

Campaign for the Civic Mission of Schools. Educating for Democracy. Civic Competencies. No longer available
online. Quoted in Bauman (2015).


http://www.laits.utexas.edu/ahaa/
https://www.ecs.org/just-exactly-what-is-civic-education/

Cohen, J.A. (1960). A Coefficient of Agreement for Nominal Scales. Educational and Psychological Measurement 20
(1): 37-46.

Delli Carpini, M. X. and Keeter, S. (1996). What Americans Know About Politics and Why It Matters. New
Haven, CT: Yale University Press.

Erikson, E. (1968). Identity: Youth and Crisis. New York: W.W. Norton.

Feldman, L., Pasek, J., Romer, D., & Jamieson, K. H. (2007). Identifying Best Practices in Civic Education:
Lessons from the Student Voices Program. American Journal of Education, 114 (1), 75-100.

Galston, W. A. (2001). Political knowledge, political engagement, and civic education. Annual Review of Political
Science, 4 (1), 217-234.

Gibson, C. and Levine, P. (2003). The Civic Mission of Schools. New York: Carnegie Corporation of New York.

Gould, J. (2011). Guardian of Democracy: The Civic Mission of Schools. University of Pennsylvania, Annenberg Public
Policy Center. Retrieved from: https://civicyouth.org/wp-content/uploads/2011/09/GuardianofDemocracy.pdf.

Haste, H. (2004). Constructing the Citizen. Political Psychology 25 (3), 413-439.

Hess, D. (2002). Discussing Controversial Public Issues in Secondary Social Studies Classrooms. Theory and
Research in Social Education 30: 10 — 41.

Hogg, M.A,, Terry, D.J., and White, K.M. (1995) A Tale of Two Theories: A Critical Comparison of Identity
Theory with Social. Social Psychology Quarterly 58 (4), 255-269.

Kahne, J., Chi, B., and Middaugh, E. (2006). Building Social Capital for Civic and Political Engagement: The Potential of
High School Civics Courses. Canadian Journal of Education. 29 (6), 387 — 409.

Kahne, J., Crow, D. and Lee, N.J. (2013) Different Pedagogy, Different Politics: High School Learning Opportunities
and Youth Political Engagement. Political Psychology, 34 (3), 419-441.

Kahne, J.E. and Sporte, S.E. (2008). Developing Citizens: The Impact of Civic Learning
Opportunities on Students’ Commitment to Civic Participation. American Educational
Research Journal, 45 (3), 738 — 766.

Landis, J.R. and Koch, G.G. (1977) The Measurement of Observer Agreement for Categorical Data. Biometrics 33,
159-174.

Langton, K.P. and Jennings, M.K. (1968) Political Socialization and the High School Civics Curriculum in the United
States. The American Political Science Review 62 (3), 852-867.

Lay, J.C. (2007) Smaller Isn’t Always Better: School Size and School Participation Among Young People. Social
Science Quarterly 88 (3), 790-815.

Light, R.J. (1971). Measures of Response Agreement for Qualitative Data: Some Generalizations and Alternatives.
Psychological Bulletin 76 (5), 365-377.

Muller, C., Pearson, J., Riegle-Crumb, C., Requejo, J.H, Frank, K.A., Schiller, K.S., Raley, R.K., Langenkamp, A.G.,
Crissey, S., Mueller, A.S., Callahan, R., Wilkinson, L., and Field, S. (2007). Design and Implementation of the
Adolescent Health and Academic Achievement Study. Chapel Hill, NC: Carolina Population Center.

National Center for Education Statistics (1982). A Classification of Secondary School Courses. Washington, DC.

National Council for the Social Studies. (2010). National Curriculum Standards for Social Studies: Executive Summary.
Retrieved from: http://www.socialstudies.org/standards/execsummary.

Niemi, R.G. and Junn, J. (1998). Civic Education: What Makes Students Learn. New Haven, CT: Yale University Press.

Pasek, J. Feldman, L., Romer, D. and Jamieson, K. H. (2008). Schools as Incubators of Democratic Participation:
Building Long-Term Political Efficacy with Civic Education. Applied Development Science, 12 (1), 26-37.


https://civicyouth.org/wp-content/uploads/2011/09/GuardianofDemocracy.pdf
http://www.socialstudies.org/standards/execsummary

Riegle-Crumb, C., Muller, C., Frank, K., and Schiller, K.S. (2005). National Longitudinal Study of Adolescent Health.
Wave Il Education Data. Chapel Hill, NC: Carolina Population Center.

Stearns, P. N. (1998). Why Study History? American Historical Association. AHA History and Archives. Retrieved
from:https://www.historians.org/about-aha-and-membership/aha-history-and-archives/archives/
why-study-history-(1998)

Tajfel, H. and Turner, J. (1979). An Integrative Theory of Intergroup Conflict. The Social Psychology of Intergroup
Relations. W. Austin and S. Workchel.(Eds.) Monterey, CA: Brooks/Cole Publishing Company, 33-48.

Torney-Purta, Judith (2002). The School’'s Role in Developing Civic Engagement: A Study of Adolescents in
Twenty-Eight Countries. Applied Developmental Science 6 (4), 203-212.

U.S. Department of Education. (1999) National Center for Education Statistics. 1998 Revision of the Secondary School
Taxonomy. Working Paper No. 1999-06, by Denise Bradby and Gary Hoachlander. Project Officer, Dawn
Nelson. Washington, DC.

Verba, S., Schlozman, K.L., and Brady, H.E. (1995). Voice and Equality: Civic Voluntarism in American
Politics. Cambridge: Harvard University Press.

Zirkel, S. (2002). Is there a place for me? Role models and academic identity among white students and students of
color. Teachers College Record, 104 (2), 357-376.

APPENDIX

Analysis of Inter-rater Reliability

Four coders were used to assign social studies course categories. Generally, course category codes were assignhed
based on the code assigned by the majority of coders. In cases where there was not consensus among coders,
preference was given to the coders with specific knowledge of K-12 social studies curricula. Inter-rater reliability was
assessed in two ways. First, Cohen’s (1960) kappa was calculated for each pair of raters, and as suggested by Light
(1971), the mean of these estimates was calculated to provide an overall index of inter-rater agreement (Table A.1).
Second, following Landis and Koch (1977), a kappa-like statistic was calculated across all coders, providing an overall
index of agreement, as well as for each course category, providing an index of inter-rater agreement for each code
(Table A.2). Using Landis and Koch'’s (1977) guidelines for interpretation of kappa values, both methods of assessing
inter-rater agreement or reliability indicated a substantial agreement between raters overall (0.61< k <0.80). Inter-rater
agreement by course category ranged from substantial agreement (0.61< k <0.80) to near perfect agreement (x > 0.81).

Table A.1. Inter-rater Agreement Index, using Light's (1971) Method

K Interpretation
All Coders 0.78 | Substantial Agreement
Coder 1-Coder 2 0.82 | Near Perfect Agreement
Coder 1-Coder 3 0.85 | Near Perfect Agreement
Coder 1-Coder 4 0.82 | Near Perfect Agreement
Coder 2-Coder 3 0.82 | Near Perfect Agreement
Coder 2-Coder 4 0.67 | Substantial Agreement
Coder 3-Coder 4 0.72 | Substantial Agreement

Table A.2. Inter-rater Agreement Index, using Landis and Koch’s (1977) Method

K Interpretation
Overall 0.77 | Substantial Agreement
Experiential Learning 0.82 | Near Perfect Agreement
Service Learning 0.76 | Substantial Agreement
Civic Skills Development 0.63 | Substantial Agreement
Social/Political Issues 0.63 | Substantial Agreement
Historically Marginalized Groups | 0.88 | Near Perfect Agreement
American History 0.89 | Near Perfect Agreement
International/Multicultural 0.87 | Near Perfect Agreement
Political Knowledge 0.76 | Substantial Agreement




Wave lll: Academic Transcript Social Studies and Civic Coursework Codebook

Number of observations: 93,651

Respondent Identifier AID char 8
93,651 range 10000000 to 99999999
Social Studies Course Category ATRCVCO1 num 1
706 1 | Experiential Learning
5,473 2 | Service Learning
4,766 3 | Civic Skills Development
1,670 4 | Social and Political Issues/Problems of Society
974 5 | Historically Marginalized Groups
25,209 6 | American History
24,324 7 | International/Multicultural Studies
12,744 8 | Political Knowledge Development
17,785 9 | Other Humanities/Social Science
Social Studies Course - Experiential Learning ATRCVCO02 num 1
82,152 0| no
11,499 1| yes
Social Studies Course - Civic Skills Development ATRCVCO03 num 1
85,008 0| no
8,643 1| yes
Social Studies Course - Political Issues and Problems of Society ATRCVCO04 num 1
72,292 0| no
21,359 1| yes
Social Studies Course - Standard ATRCVCO05 num 1
53,596 0| no
40,055 1| yes
Carnegie Credits Earned for Social Studies Course ATRCVCO06 num 4
8,849 0 | O credits
2,711 0.25 | 0.25 credits

67,937 0.5 | 0.50 credits




70 0.75 | 0.75 credits

14,033 1 | 1.00 credits
51 1.25 | 1.25 or more credits
Grade Level of Social Studies Course ATRCVCO7 num 2
20,365 9 | 9th grade
19,237 10 | 10th grade
28,153 11 | 11th grade
25,896 12 | 12th grade
Academic Level of Social Studies Course ATRCVCO08 num 1
6,567 1 | honors course
84,022 2 | regular course
255 3 | remedial course

2,807 4 | advanced placement or international baccalaureate course




